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Every learner deserves 
a teacher skilled in best 
practice. 



Gifted strategies aren’t just for gifted kids. 

Strategies used with gifted learners 
are best practice.  They work with all 
learners. 

Bottom line no matter what model 
you are using, the heart of the matter 
is instructional practices that provide 
a rigorous learning environment for 
all. 

 

 



What does it mean to be gifted? 

 

 



The solution 

Professional development 
is key!  

All teachers need to be: 

Flexibly grouping 

Pretesting & Compacting 

Tiering instruction 

Teaching in DOK 3 

Increasing Complexity 



    Rigor = Engagement 
 

What does Rigor look like? 
 

What does Engagement look like? 



It’s not about the content,  
      it’s about what you do with the content! 

Educationally defined - What is Rigor? 
 

●  Required the ability to think critically and solve problems 
●  Requires the ability to ask the right questions 
●  Demands agility and adaptability 
●  Requires a willingness to try new approaches 
●  Requires the ability to communicate 
●  Requires the ability to access and analyze information 
●  Requires the ability to THINK CREATIVELY. 
 



Increase the complexity… 
                            Rigor is 
achieved. 

Complex tasks include 
     Asking, not answering questions 
     Determining the “how” in a problem 
     Rank ordering with explanation 
     Using multiple sets of information 
     Produce and support a claim (generalization) 
     Finding the non-example 
 

Teaching student to be  
Knowledge - able Not just 
Knowledgable 



Continuum of Complexity 
Bertie Kiingore 

Step 1 
Identify the task 

Step 2 
Identify the current 
level of complexity 

Step 3 
Adjust based on the 
continuum 



(1) Flexibly group based on 
complexity 

(2) Adjust the task to meet the 
learner. 

(3) Let the learning begin! 



Continuum of 
Complexity 

Small changes in 
complexity have a big 
impact on learning and 

challenge. 

 

What does it  

look like? 

Degree of Assistance and Support 
 

  Teacher directs instruction     (low) 
  Teacher facilitates instruction 
   Peer assistance 
   Autonomous & independent  (high) 

 

Degree of Structure 
 

   Templates and organizers provided (low) 
   Parameters detailed & prescribed 
   Parameters open-ended 
   Student created structure (high) 

 

 
Rate of Instructional Pacing 

 

    Slower with multiple examples (low) 
    Repetition and practice at grade level  
                development 

Minimal repetition and practice required 
    Accelerated learning rate (high) 

 



Continuum of 
Complexity 

Small changes in 
complexity have a big 
impact on learning and 

challenge. 

 

How do I  

recognize it? 

Concrete to More Abstract 
    Hands-on & manipulatives needed    (low) 
    Teacher provided open-ended organizers 
    Deductive and inductive reasoning 
    Abstract thinking and interpretation is required 
    Metaphorical thinking and symbolism  (high) 

Quantity of Resources 
 

   Single resource provided by Teacher (low) 
   Single resource student provided  
   Multiple resources provided by Teacher 
   Multiple resources accessed by student (high) 

 
 

Complexity of Resources 
    Below grade level readability  (low) 
    Grade level resources provided 
    Above grade level readability 
    Content dense with complex-level vocabulary 
    Sophisticated applications of technology &  
               academic vocabulary (high) 
 



Complexity of Product 
 

     Single answer, fill in the blank product (low) 
      Typical, well-known product is required 
      Integrates grade-level skills and concepts 
      Product is new experience but parameter structure defined 
      Product parameters more open-ended  
      Product is complex with integrated advanced skills (high) 

Continuum of 
Complexity 

Small changes in 
complexity have a big 
impact on learning and 

challenge. 

 

 

 

Complexity of Thinking 
      Memorization or repetition is required (low) 
      Comprehension and understanding required 
      Application and analysis are required 
      Complex thinking requires synthesis, evaluation,  
             and creativity (high) 

Complexity of Process 
     Well-known and practiced process used (low) 
     Process less practiced but with few steps 
     Task is short-term, completed in single setting 
     Task is long term with extended time on task 
     Process involves new experience & multiple steps  



Flexibly 
Grouping 

●  Instructional Level Groups- similar level readiness 
groups, allows students to learn at the most 
appropriate level of challenge 

●  Skill Groups - short term flexible group of 
students identified with a similar skill need 

●  Sign-Up Groups - organized by student self 
selection 

●  Background Groups - mixed readiness group, 
students are grouped but actually function 
independently, teacher sets goal for each student 

●  Student Choice Groups - students choose with 
whom they wish to complete a specific learning 
task 

●  Interest Based Groups - mixed readiness groups 
whose members have a common enthusiasm for a 
topic 



Forming Flexible Groups 



Managing Flexible Groups 



In the Classroom 



    
Compacting Allows students to deal with the 

curriculum that represents  
“TRASH” to them,  

it is expendable. It can be 
thrown away with missing it or 

incurring academic harm 
BECAUSE they can already 

demonstrate mastery.   
 



Three 
Options ●  One Lesson at a time 

●  One Week at a time 

●  One Unit at a time 
 



●  By skill level 
●  By complexity 
●  By level of abstractness 
●  By openness of product 
 







DOK Myths 
DOK is sequential. 

DOK is developmental. 

DOK is a taxonomy, like Bloom. 

Giving students a higher level task such as a Level 
3 can provide context and motivation for engaging in 
the more routine learning at Levels 1 and 2. 
 

All students, even the youngest preschoolers are 
capable of strategic and extended thinking. 
 

DOK is not a taxonomy.  It is structured on 
complexity.  It’s not about the verb but rather 
about the complexity of the task. 
Not difficulty, complexity. 



Three levels  
One Verb 



Content 
Imperatives 

Ensuring Meaning 

• Origin 
• Paradox 
• Parallel 
• Convergence 
• Contribution 
 



Origin 
Trace the beginning of the 

concept or skill  
or movement they are studying 

●  How did this get started? 
●  What caused this? 
●  Where did this begin? 
●  What caused it to begin? 



Paradox 
Identify statements or 
propositions that seem 

self-contradictory or absurd  
BUT 

In reality express 
 possible truths!  

 What are the things opposing each other? 
What are the inconsistencies? 

What is the dilemma? 
 



Parallel 
Find and explain 

commonalities between 
two or more entities 

 

What is similar? 
What is comparable? 

What seems the same as? 
 



Convergence 
Cite a convergence of ideas or 

events leading 
to a particular incident or effect. 

 

What things 
came together 
to cause this? 

How did 
everything 

merge? 

What were the 
meeting points? 



Contribution 
Identify the contributions of 

particular individuals or other 
sources to the topic being 

studied. 
 

What is the value of this? 
Who made contributions to 

this? 
 



Content 
Imperatives 

Ensuring Meaning 

• Origin 
• Paradox 
• Parallel 
• Convergence 
• Contribution 
 



Popcorn 
Example 

What are the origins of popcorn? 
 

Examine the paradox of health and flavor 
in popcorn. 

What other cultures have a snack food 
that parallels popcorn? 

What factors converge to cause 
popcorn to pop? 

What has contributed to the popularity 
of popcorn? 



Increasing 
Complexity 

With Questions 
Move the thinking process from 

concrete to abstract. 
Progression to more difficult complex 

categories  that require forced 
association. 

How is   like   ? 
How is   different from   ? 

Forced association is often the 
beginning of invention. 

 



Increasing 
Complexity 

With Questions 

On the Line questions:  facts are known, answer to 
the  question can be found directly in the text  Literal 
Questions 

Between the Line questions:  clues to the answer 
can be found  in the text  Student must make 
inferences based on the  information provided.  The 
process of developing these  questions based on 
the inferences will help shape the students  
understanding of the text. 
 

Beyond the Line questions:  usually reflective in 
nature  Questioner is making connections with the 
text and other  concepts or ideas related to the text.  
These require thought  about the implications of the 
facts and clues. 



Increasing 
Complexity 

With Questions 



Why complexity ? 
Increasing complexity     
          increases rigor... 
Increasing rigor   
    increases 
engagement... 
Increasing engagement 
    increases retention! 




